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ABSTRACT
Name : FadilahGessa
Reg. No. : 20400114072
Department : English Education
Title :The effect of Students’ Attitude in Comprehending  English Text
at the Third Semester of English Education Department Students
ofAlauddin State Islamic University
Consultant  I : Dr. Kamsinah, M.Pd.I.
Consultant  II :Dra. St. NurjannahYunusTekeng, M.Ed., M.A.
This paper examined the effect of reading attitudes through reading
comprehension performance of English education department students at the third
semester in Alauddin State Islamic University. The study was a correlational type.
Its sample comprised 20 university students. Two instruments were used: Reading
Attitudes Questionnaire (RATQ), which measured learners’attitudes through comic
pictures, and Reading Comprehension Performance Tests (RCPT), made up of a
comprehension passages with 10 essay tests. RATQ and RCPT had reliability indices of
0.721 and 0.850 respectively.
The analysis was done with Percentages, Regression Linear Equation and
Pearson Product Moment Correlation statistics. The findings revealed that reading
attitude contribute 0,60% to the students’ reading comprehension and 80% of the
students had a generally positive attitude towards reading. Also, there was a very high,
positive and significant relationship between the students’ reading attitudes and their
reading comprehension performance (r=0.813df798 P≤ 0.05). These findings implied
that negative attitudes to extensive reading could lead to students’ poor performance in
reading comprehension, which could in turn lead to poor performance in English
language. Consequent upon these findings, it was recommended to use technology for
reading. It will encourage the students to explore the process in an alternative medium
other than conventional books. By increasing their motivation to read, the students will
be reading more, which will lead to improvement in their language proficiency.
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CHAPTER I 
INTRODUCTION 
A. Background 
Reading, as one of the receptive skills, has a significant role to connect 
people to people through written text. It involves responding to the text, making 
sense of written text and connecting  the  message  of the  text  to  our  knowledge  
of the  world  (Spratt,  Pulverness,  & Williams, 2011). In language acquisition and 
teaching, Harmer (2007) writes that reading is useful for students in building 
vocabulary knowledge, clear spelling, and good writing. In a second/foreign 
language reading, students need to be able to do a numbers of things: scanning, 
skimming, and looking for detailed information in a text (Harmer, 2007).  
Reading is very important even in Islam perspective, in Al-Qur’an it is 
said: 
 
“Read it by mentioning the name of your God who created, he has created man 
from a lump of blood. Read, and your God is the most merfciful”. 
From the verse above, it is already said in al-qur’an the command to read. 
Reading have a strong correlation to text comprehension. 
Comprehension is one of the factors which are very important in reading skill. 
Without comprehension, the readers can understand nothing about what the readers 
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read. Bonnie B. Armbruster (1996) in defined that comprehension is the reason for 
reading. If readers can read the words but do not understand what they are reading, 
they are not really reading. According to Kendeou (2007), a general component in 
many definitions of comprehensions is the interpretation of the information in the 
text. Basically, the core of comprehension is an ability to mentally interconnect 
different events in the text and form a coherent representation of what the text is 
about.  
Comprehending a text, especially academic English text is not as easy as the 
readers expect. Many students have insufficient skills in reading and their reading 
achievements are poor. As noted by Lawal (2008) in the bedrock of the reading 
culture is the awareness of the tremendous values of reading in the modern world that 
is increasingly complex and insecure. Suffice it to conclude that reading leads to 
emotional maturity, social awareness, intellectual vigour, and economic self-
sufficiency.  
As the matter of that, some aspects may influence the learning process. 
Gardner and Lambert’s (1972) extensive study about the effect of attitudes on 
language learning showed that motivation as a construct made up of certain attitudes. 
Moreover, the attitude learners have toward the members of the cultural group 
whose language they are learning. They also concluded that positive attitude 
toward one language will lead to an integrative orientation to learn it; in a 
context of a desire to understand and empathize with it (Brown, 2000). 
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As Unoh (1983 and 1991, and Lawal, 2008) submit, learners who reads just to 
pass examinations have, in the first instance, a negative attitude towards reading and 
this has negative effect on reading comprehension performance, and ultimately the 
inculcation of healthy reading habits. 
An Attitude is usually defined by psychologists as a tendency to respond 
positively (favourably) or negatively (unfavourably) to certain objects, persons, or 
situations (Morgan: 1961) in Tunde (2015).  
Attitude exerts a great influence on reading, language learning and general 
academic work. The scholar   maintain   that   if learners have a positive attitude 
about teachers and like school work, they will most likely experience some success 
and through reinforcement, will work more effectively and achieve more nearly to 
their capacity. Conversely, a negative attitude usually signifies that their interests and 
energies are aimed elsewhere.  
Learners  who  are  not  equipped  with  the  higher-order  skills  usually  
have reading problems which invariably lead to the development of negative attitude 
towards  extensive  reading  through  which  learners  develop  intellectually. 
Attitude, as it relates to reading is a state of mind accompanied by feelings 
and emotions which that make reading more or less probable (Smith 1990). The 
three main types of attitudes that are relative to reading behaviours as identified by 
Lawal (2008) are attitudes to intensive, literary, extensive reading behaviours. 
According to Richek, List, and Lerner (1989), reading attitude is an important factor 
for achievement in reading skills. 
4 
 
Learners’ attitudes to these types of reading behaviour must not be 
negative/ambivalent or lopsided. Rather they must have positive and balanced 
attitudes (Unoh, 1983 and Lawal, 2008). However, as these scholars revealed, most 
learners, particularly those at the secondary school levels have negative attitudes 
towards these reading behaviours. Majority of them focus on intensive reading 
which is carried out mainly for examination purpose. Hence, these scholars submit 
that the generality of learners and indeed, adults read only for the achievement of a 
desired objective–success in examination or job procurements. 
Today, most of students, especially the second language learners have a bad 
comprehension of English text. The researcher has given the students attitude test 
adopted from Garfield Attitude Test (2001) and an English text with questions 
adopted from Reading Comprehension in Varied Subject by epsbook.com. Based on 
the tests which have been given, the researcher found that the negative attitude leads 
students to a bad reading comprehension. As fifteen students are involved, only six 
of them could get the standard score of reading comprehension text. 
Based on the ideas above, the researcher has an interest to conduct a research 
in aims to know the students of English education’s reading culture and its effects to 
their academic achievement. Furthermore the researcher expected the research will 
give some benefits in English learning especially reading skill. 
B. Research Problem 
Based on the background stated previously, the researcher formulated the 
research question as follows: “How is the students’ attitude affecting the students’ 
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English text comprehension?” 
C. Research Objectives 
In accordance with the problem statements before, this research aims at 
finding out the effect of students’ attitude in comprehending English text at the third 
Semester of English Education Department Students of Alauddin State Islamic 
University. 
D. Research Significance 
The result of this research expected to be useful theoretically and practically. 
Theoretically, it expected to add an empirical evidence to support the learning theory 
of reading comprehension. This research might be useful for students to know and 
understand which attitude is good and not when they want to comprehend English 
text. Practically, it expected to be valuable information and give a meaningful 
contribution for teachers, learners and schools. So the significances of this research 
are as follows: 
 
 
1. Teachers 
This research expected to help the teachers guiding their students in enhancing 
students’ comprehension in reading text and put big attention to students’ attitude. In 
addition, the researcher also expected this research’s result can give positive 
contributions for all teachers in teaching English reading. 
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2. Students 
The researcher expected that all of students the readersre able to read English 
text and get information clearly. Furthermore, the researcher expected this research 
result will be a reference to all the English students to know what is better should 
they do to get a comprehension. 
3. Schools  
This research expected to bring positive impacts for the school to solve some 
problems in teaching English process and to achieve institution mission as quick as 
possible. 
E. Research Scope 
The researcher limited and avoid misunderstanding about this research which 
is focused on students’ reading attitude and students’ score in reading subject, so the 
researcher identified the effect of students’ attitude in comprehending English text. 
F. Operational Definition of Terms 
In understanding the topic of this research easily, the researcher presented the 
operational definition of terms. 
a. Reading Attitude 
Reading attitude is the activities and characters which appear when the 
readers read a text, include mood and situation around. Many students can 
understand what they read when they are putting in a good mood, good 
condition of the place where they are reading or just like the theme of the 
text. Therefore, it can be considered that the students have a positive 
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attitude through reading when they are enthusiastic and happy during the 
reading process. Good comprehension usually will be gained and the 
reader will be motivated.  
b. English Text Comprehension 
Comprehension is the understanding of a text by thinking. It can be 
measured through several aspects, they are:  
1. Identifying meaning of word/ phrase/ sentence 
2. Identifying main idea 
3. Identifying important point 
4. Making comparison 
5. Identifying cause-effect 
6. Identifying sequence of ideas/events 
7. Interpreting main idea, interpreting important point, interpreting 
comparison, interpreting cause-effect 
8. Making a conclusion, Evaluating, making a conclusion, 
Internalizing, Identifying the moral of the story/lesson 
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CHAPTER II 
RIVIEW OF RELATED LITERATURE 
A.  Some Previous Related Research Findings 
  There are some researchers who have conducted related research, they are: 
1) Sundari (2013) has conducted a study entitled “EFL Adult Learners’ 
Reading Attitude And Reading Comprehension: A Preliminary Study”. 
The researcher tried to find out the correlation between reading attitude 
and reading comprehension among EFL adult learners in Indonesia.  
The result showed that learners with positive attitude got higher score 
than learners with negative one. Yet, though reading attitude was positive 
moderately correlated to reading comprehension; the correlation was not 
significant. 
2) Annamalai (2013) has conducted a research under the title “Reading 
Habit and Attitude among Malaysian Polytechnic Students”. The paper 
reports the results of a study on the reading habit and attitude of the 
students in a Malaysian  Polytechnic.  
Results of  the  study  revealed  that: the  polytechnics students have low 
interest in reading; (ii) students do not enjoy reading as much as they 
enjoy doing other technology related activities. 
3) Pamuji (2015) has conducted a research under the title “The Correlation 
Among Attitude, Reading Comprehension, And Writing Achievement Of 
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English Education Study Program Students of Sriwijaya University” In 
his research, he found that students’ attitude toward English gives 
positive significant correlation on their reading comprehension 
achievement, and writing achievement.  
He also found that the correlation among those variables is medium or 
sufficient. It means that the students who got good in attitude test tended 
to get good scores in the reading comprehension. He stated that learners 
manifest different attitude towards the target language culture, and social 
value of learning the second language, particular uses of the target 
language, and themselves as members of their own culture. 
4) Anggraini (2015) has conducted a study: “The effectiveness of Using 
Chunking Strategy to Improve Students’ Reading Comprehension at The 
Second Year of SMP Negeri 2 Barombong”.  
The researcher found that chunking strategy effective to improve the 
students’ reading comprehension. The research was successful to solve 
the students’ problem in comprehending the text by using chunking 
strategy. 
5) Tunde (2015) has conducted a research: “Relationship Between reading 
attitudes and reading comprehension performance of Secondary school 
students in Kwara State” The study was a correlation type.  
There was a very high, positive and significant relationship between the 
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students’ reading attitudes and their reading comprehension performance. 
These findings implied that negative attitudes to extensive reading could 
lead to students’ poor performance in reading comprehension, which 
could in turn lead to poor performance in English language. 
6) Rahman (2015) has conducted a research: “The Implication of 
Collaborative Strategy Reading (CSR) And Its Effects on Students’ 
Reading Comprehension”. The researcher found that the implementation 
of CSR has a significant effect on students’ reading proficiency in terms 
of content of the text: preview, click and clunk, get the gist and wrap up. 
Althougt the researches above have found there are some correlations 
between reading attitude and comprehension, the researcher of this thesis took it as 
references for more specific research. The researcher focused on the effects of 
reading attitude to reading comprehension and used regression design in the making 
of this study. 
B.  Some Pertinent Ideas 
1. Attitude 
a) Definition Of Attitude 
Attitudes are relatively stable evaluations of persons, objects, situations, or 
issues, along a continuum ranging from positive to negative (Wood, Wood, & Boyd, 
2007). Most attitudes have three components: 
1. a cognitive component, consisting of thoughts and beliefs about the 
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attitudinal object 
2. An emotional component, made up of feelings toward the attitudinal 
object 
3. A behavioral component, composed of predispositions concerning actions 
toward the object (Wood, et al., 2007).  
Some attitudes are acquired through firsthand experiences with people, 
objects, situations, and issues. Others are acquired when children hear parents, 
family, friends, and teachers express positive or negative attitudes toward certain 
issues or people (Wood, et al., 2007).  
b) Reading Attitude 
Related to attitude, John Oller and his co lleagues (Brown, 2000) conducted 
large- scale studies of the relationship between attitudes and language success. The 
researchers found that a few meaningful variables correlated positively with attained 
proficiency. Moreover, Brown (2000) added that second language learners benefit 
from positive attitude and that negative attitudes may lead to decreased motivation 
and, in all likelihood, because of decreased input and interaction, to unsuccessful 
attainment of proficiency. 
Allport in 1967 (in Bas, 2012) defines attitude as emotional and mental 
readiness or a preliminary tendency based on experience, knowledge, emotion or 
motivation on any subject, social topic or event. Meanwhile reading attitude can be 
defined as an individual’s feelings about reading, caused learners to approach or 
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avoid a reading situation (Alexander & Filler, 1976; Guthie & Wigfield, 1997, in 
Partin & Gillespie, 2002; Mckenna, Kear and Elsworth in 1996, in Annamalai & 
Muniandy, 2013). Furthermore, Ajzen and Fishbein in 1980 defines attitude a 
learned disposition on how to behave, either negative or positive; and the reading 
attitude refers to the person’s nature towards reading as an activity (in Annamalai & 
Muniandy, 2013).  
Mckenna Model of Reading Attitude Acquisition in 1996 proposes that 
individual’s reading attitude develops over time as a result of three factors: 
1.  normative belief (how one’s friends view about reading) 
2. Beliefs about outcomes of reading (whether reading is likely to be 
pleasurable, useful, frustrating or boring) and beliefs about outcomes of 
competing activities 
3. Specific reading experiences. Then, he added that kinds of reading to be 
performed and the purposes of reading determine the degree of 
attitudes, positive or negative (Annamalai and Muniandy, 2013). 
Study by Walberg and Tsai in 1983 and 1985 (Partin & Gillespie) 
concluded that a positive attitude toward reading is one of the strongest 
correlates of reading achievement. 
Reading attitude is a complex theoretical construct. It is defined in various 
ways, for example, "a system of feelings related to reading which causes the learner 
to approach or avoid a reading situation" (Alexander and Filler, 1976) or "a state of 
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mind, accompanied by feelings and emotions that make reading more or less 
probable" (Smith, 1990) in Yamashita (2004).  
According to an extensive and in-depth review of literature by Reeves 
(2002), there is considerable agreement among contemporary researchers that 
reading attitude is defined by three components: cognitive (personal, evaluative 
beliefs), affective (feelings and emotions), and conative (action readiness and 
behavioral intentions). This tri-component view is most explicitly stated by 
Mathewson (1994), and these components can also be identified in other major 
models dealing with reading attitude, such as those of McKenna (1994) and Ruddell 
and Unrau (1994). Attempts to understand students' reactions to reading by using this 
tri-component model have now been reported (e.g., Mizokawa and Hansen-Krening, 
2000). 
Numerous studies have been done to investigate about reading attitude, 
reading habit, reading ability/proficiency with various findings. Study by Yamashita 
(2004) about reading attitude and its influence found that positive feelings, whether 
in L1 and L2, motivate students to read more in extensive reading program. Merely 
thinking that reading is good for oneself does not constitute a sufficiently strong 
motivation. As a result, this study may not have found the relationship between 
positive feelings and performance in extensive reading; in fact, it is possible that 
students will perform well reading even if they have negative attitudes. 
On the other hand, Sani and Zain (2011) investigated 20 boys and 20 girls in 
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Malaysia related to reading  attitude and  reading  ability.  The result showed  that 
reading  in English was not always perceived as uninteresting, and students remained 
quite receptive to additional reading time in English class. Significant positive were 
found among reading self- efficacy, attitudes, and ability. Kush et al. (2005) 
explains that reading attitudes develop through repeated successes and failure in 
reading experience over time; and only after repeated failure attitude and 
achievement become closely linked. Moreover, study by Annamalai and Muniandy 
(2013) among Malaysian Polytechnic students found that reading is only regarded as 
a minor activity during the students’ leisure time. Yet, they do not enjoy reading; 
they find it difficult and caused anxiety. 
In exploring relationship between reading attitude, reading ability and 
academic performance in Africa, Lukhele (2013) assessed eighty-four students in 
the University of Swaziland. She found the reading ability is far below the 
acceptable standards for academic pursuits. In contrast, the majority of the 
students have positive propensity toward reading. The students’ attitude toward 
reading seems convincingly positive. Students felt that reading was a pleasant 
activity that had a positive contribution to their proficiency levels.  
Yet, the statistical data indicated that there was no correlation between 
reading ability and reading attitude. It means that positive attitude does not 
automatically raise the level of proficiency in reading. Dealing with attitude toward 
language, this study tries to investigate correlation between reading attitude and 
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reading comprehension among EFL adult learners. 
2. Reading Comprehension 
a) Definition Of Comprehension 
Holmes (1974) explained that reading is the act of one who reads; knowledge, 
ESP, of books: the ways in which something is interpreted, while comprehension is 
the act of understanding, the ability of the mind to understand.  Procter (1997) 
explained that comprehension is the mind’s power of understanding, or the ability to 
understand. 
Reading play important role both in daily and academic life. Through 
reading, it can develop knowledge and information around the world. Yet, reading 
is not as simple as the reader images. It involves getting meaning from written 
codes, knowing language used in the codes, and activating a set of mental process 
in cognitive system (Iskandarwassid & Sunendar, 2008). Besides, Spratt et al also 
wrote that reading involves using different reading skills included:  
1 .  Reading for specific information (scanning)  
2 .  Reading for gist (skimming) 
3 .  Reading for detail 
4 .  Deducing meaning from context 
5 .  Understanding text structure 
6 .  Inferring 
7 .  Predicting.  
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Reading may be a receptive skill but it certainly is not a passive one. 
According to Grabe, reading combines both comprehension and interpretation of a 
text by using questions formulated by the readers; Goodman also noted that 
reading is psycholinguistics process in that it starts with linguistic surface 
representation encoded by a writer and ends with meaning which the reader 
constructs; there is thus an essential interaction between language and thought in 
reading (in Bas).  
Harmer (2007) wrote that many students are perfectly capable of doing 
these things –reading sub-skills- in other languages, though some may not read 
much at all in their daily lives. 
Thinker (1975) stated that reading comprehension is not just reading with a 
loud voice but also to establish and understand the meaning of words, sentence, and 
paragraph sense the relationship among the ideas. As it is, if a student just reads 
loudly, but cannot understand the content of the passages, it means he/she fails in 
comprehending the passage. 
Ophelia (1989) assumed that reading comprehension is understanding, 
evaluating and utilizing of information from author and reader. It sounds like the 
author and the reader can communicate one other. It means that a reader in this case, 
tries to understand what he is saying. 
Smith and Dale (1980) stated that reading comprehension means 
understanding, evaluating, utilizing of information and gaining through an interaction 
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been reader and author. Reading comprehension is such a kind of dialogue between 
reader and author in which the written language becomes the medium that cause the 
dialogue happen when the two persons communicate through the medium of print 
reading comprehension refers to reading with comprehension. Thus reading 
comprehension is reading by comprehension the meaning of a passage or what is or 
has been read. One who reads something by understanding it can be said that he does 
a reading comprehension. 
Comprehension is a special kind of thinking process. The reader comprehends 
by actively constructing meaning internally from interacting with the material that is 
read (Anderson and Pearson in Alexander, (1993). Successful comprehension 
involves the reader who can discover the meaning. It may be finding a particular 
piece of information, solving a problem through reading, working to understand an 
idea or following a set of directions. From the point of view given above, it can be 
concluded that reading is an active thinking process where the reader tries to gain 
information given by the author and understands what actually the purpose of author. 
b) Factors Affecting Comprehension Skill 
As the result of reading process, there are some factors that influence the 
students in their reading. Some experts have identified a number of factors affecting 
comprehension skill. Some factors may affect second language reading, such as L1 
reading habit and reading proficiency, reading strategies and reading attitude. Spratt 
et al (2011) wrote that if learners know how to read in their own language, they can 
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transfer their reading skills to reading in English. Study by Alderson in 1984 had 
proven it; he (in Wallace, 2001) concluded that in the early stages L2 knowledge is 
a stronger factor than L1 reading ability.  
L2 readers need a minimum threshold level of general L2 competence before 
they can generalize their L1 reading ability into L2. Proficient L2 learners are good 
readers in their L1. One of they are Dawson and Bamman (1967). According to them, 
there are five factors which affect the comprehension skill. They are: 
1) Intelligence: Students have different intelligence, so it will be possible for 
them to produce different comprehension. The number of ideas that they 
understand depth of their understanding will be largely dependent upon his 
general capacity to learn. 
2) Experience: Students with limited experience may have difficulty in 
comprehending many of the ideas and activities with which other students 
are familiar before they come to school. 
3) Mechanics Of Reading: Comprehension will be easier for the students if they 
have all mastered the skills of word attack and word meaning, and if they 
have learned to handle material books properly. Obviously, there must be a 
fine balance somewhat in each student between careful attention to word 
attack skills and to comprehension skills.  
4) Interest and interest span: It is truism that the readers all respond quickly to 
what the readers read if the readers are interested in the topic or at least 
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familiar with it. The interest span is related to personality factors, a disturbed 
student who has encountered many unfortunate experiences at home or in the 
school may be unable to preserve when required for comprehending reading 
passages. 
5) Skills of comprehending: Another obvious factor, which influences the depth 
and amount of comprehension, is the skill, which the students have 
developed for that purpose. Like all reading skills, the ability to comprehend 
what the readers read develops gradually from the simple to the complex 
skills. 
C.  Theoretical Framework 
Comprehension is one of many factors which play the important role in 
reading skill. Comprehension is the ability to understand a text, it is not as easy as the 
expectation. Students must be careful and pay much attention to what they read to get 
a good comprehension. But, there are several factors which affecting students’ 
achievement in comprehending passages, they are internal factor and external factor. 
The external factor has a close relationship to reading material and teacher of 
reading. First, reading material. The students’ achievement in reading depends on the 
level of the difficulty of the text. Thus, it can influence the students’ achievement if 
the text which given is not at the right level of the difficulty of the reader or the 
students. Second is the teacher. The teacher should compare the text difficulty with 
students’ ability. 
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The internal factor means the factors which come from the reader himself. 
Krawczyk (2001) or usually known as personal factor has existed inside the reader. 
This factor dealt with self-motivation and interest. First is motivation. Motivation 
plays an important role in comprehending a text. The students will be motivated to 
read when they feel that they need something from the text.  
Brown (2001) divided the motivation theory into two kinds, they are: intrinsic 
and extrinsic motivation. Edward Deci (2000) defined intrinsic motivation as follow: 
“Intrinsically motivated activities are ones from which there is no apparent reward 
except the activity itself.  
People seem to engage in the activities for their own sake and not because 
they lead to an extrinsic reward. It is aimed at bringing about curtaining internally 
rewarding consequences, namely, feelings of competence and self-determination. The 
internal factors can be: money, prizes, grades, and even certain of positive feedback. 
Second is interest. Interest is being one of the important in order to increasing the 
students’ comprehension achievement in reading. If one has interest to read, it means 
that he or she will get a good achievement. On the other side, if the reader has no any 
interest to read, it can influence his or her achievement.  
People always look into these two factors when talking about reading and 
comprehending, they are forgetting that there is a factor which has a massive effect to 
reading and comprehension. It is attitude, especially reading attitude. A student’s 
attitude toward the reading materials affects comprehension of those materials. 
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Teachers should be the well-informed that students’ attitudes toward reading are 
formed by parents and their home environment. According to Johnson (1981), 
attitudes toward reading are arguably formed as a result of achievement of success or 
failure with the task of reading. Students with good reading ability may have positive 
attitudes toward reading, while students who are poor readers often have to overcome 
negative attitudes toward reading in order to improve their reading skills.  
D. Hypothesis 
Based on the research focus, the researcher hypothesis is  
Ha: There is a significant effect of students’ reading attitude on students’ reading 
comprehension achievement. 
H0: There is no significant effect of students’ reading attitude on students’ 
reading comprehension achievement. 
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CHAPTER III 
RESEARCH METHOD 
A.  Research Design 
This research used regression as the method to analyze the students’ attitude 
and reading habits. With this study, the researcher examined factors that might be 
influencing behaviors, environments, and circumstances. This analysis involved, 
collecting the data of the students test to find out how is the students’ attitude and 
reading habits through the students comprehension in English text.  
B. Research subject 
There were two classes of English Education at third semester inAlauddin 
State Islamic University. The researcher chose students of 3-4 group which consist of 
38 students. The researcher chose English Education at third semester because they 
have taught reading subject at the first year of the college. 
C. Research Instrument 
Research instrument is a tool used to questionnaire the realm and social 
phenomena that is observed. The researcher used some instruments, such as: 
1) Questionnaire 
The researcher used a questionnaire adopted from Mckenna and Kear (1990) 
Reading Attitude Survey (RAS). It was a 20-item questionnaire that requests 
students to rate their own attitude towards reading; each item presents a brief, 
simply worded statement about reading followed by four pictures of the comic 
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strip character, Garfield the Cat, invarying pictorial poses. Percentile ranks 
can be obtaining for two subscales: recreational reading attitude and academic 
reading attitude. Recreational items focused on reading for fun outside the 
school setting while the academic subscale examined the school environment 
and the reading of school books. A total reading attitude percentile rank also 
be computed as an additive composite of the recreational and academic scores 
(McKenna &Kear, 1990). 
2) Reading Comprehension Test 
The tests were evaluated by the researcher. The test included a story of one-
hundred related words and this is followed by 10 questions which indicated 
the students’ level of understanding. 
Table 3.1 
Specification ofInstrument of Reading Comprehension 
No. Competence Item Question 
1. Identifying meaning of 
word/ phrase/ sentence 
2,3  The word “it” in the line 
13 refers to... 
 The phrase “ pretty fun” 
in the line 13 means... 
2. Identifying main idea 1 What is the main idea of 
paragraph 1? 
3. Identifying important 4 What flavour does Henry like 
26 
 
 
point the most? 
4. Making comparison 5 Why does Henry like the sweet 
flavour than the salty one? 
5. Identifying cause-effect 8 What was Henry missing to in 
last paragraph? 
6. Identifying sequence of 
ideas / events 
6 What flavour does Henry taste 
the first at the restaurant? 
7. Interpreting main idea, 
important point, cause 
effect 
7 What is the main idea of 
paragraph 2? 
8. Making a conclusion, 
evaluating, internalizing 
10 Make one paragraph in order to 
summarize the passage above! 
9. Identifying the moral of 
the moral of the  story 
lesson 
9 What is the moral value we can 
learn from the text? 
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Table 3.2 
The Assessment of Reading Comprehension Test 
No.  Kind of 
Question 
Item  Kind of answer Score  
1. Essay 7 
(2,3,4,5,6,8,9) 
 T F 
5 0 
 
2. Main idea 2 
(1, 7) 
 Find the right main idea 
without using the same 
sentences from the passage 
 Find the right main idea 
using the same sentences from 
the passage 
 False main idea 
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10 
 
 
5 
3. Conclusion 1 
(10) 
 
 Get the right conclusion  
 Get the wrong conclusion 
25 
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D. Data Collection Procedures 
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In order to collect the data, the researcher did several steps: 
1. The researcher distributed the questionnaire of reading attitude 
2. The researcher  distributed the reading comprehension test 
3. The researcher  gave instructions how to answer the questionnaire and the 
reading comprehension test 
4. The researcher submitted the questionnaire and the test which have 
answered by the students 
5. The researcher gave scores for reading attitude questionnaire 
6. The researcher asses and gave scores for the reading comprehension test 
E. Data Analysis Technique 
In this research, the data served in descriptive quantitative form. The 
descriptive data was the definition and theories from the experts. The quantitative 
data served in numeral data such as; students’ attitude and reading comprehension 
score.  
Both reading attitude and reading comprehension scores calculated by using the 
formula below:
 
 
N
x
X


 
Where:  
X = Mean Score 
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 x= the sum of all score 
  N   = the total number of subjects 
(Sugiono, 2016) 
 After calculating the reading attitude and reading comprehension scores, the 
researcher found out the effect of reading attitude toward reading comprehension 
using Regression Linear Equation: 
  Y= a+bX 
Where: 
Y = Dependent variable 
X = Independent variable 
a = The y-intercept 
b = The slope of the line 
a =  
(  )(   ) (  )(   )
  (   ) (   )
 
Where:  
 a = The y-intercept 
  = number of pairs of scores 
     = sum of the products of paired scores 
    = sum of y scores 
     = sum of squared x scores 
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b = 
  (   )  (  )(  )
  (   ) (   )
 
Where:  
 b = The slope of the line 
  = number of pairs of scores 
     = sum of the products of paired scores 
    = sum of x scores 
    = sum of y scores 
     = sum of squared x scores 
And then the researcher would like to found the correlation between reading 
attitude and reading comprehension by using the following formula: 
  
     (  )(  )
 (    (  ) )(     (  ) )
 
 
Where: 
    = number of pairs of scores 
      = sum of the products of paired scores 
     = sum of x scores 
     = sum of y scores 
      = sum of squared x scores 
      = sum of squared y scores 
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Table 3.3 
The Common Orientation in Determine Correlation Criteria 
R Correlation Criteria 
0 No correlation 
0-0.5 Low correlation 
0.5-0.8 Medium correlation 
0.8-1 Strong correlation 
1 Perfect correlation 
 
From the table above, the researcher determined what kind of correlation both 
of variables have. 
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CHAPTER IV 
FINDINGS AND DISCUSSIONS 
This chapter consisted of two items, the findings of the research and the 
discussion of the research findings. In finding item, the researcher showed all of the 
data which were collected during the research. While, in the discussion item the 
researcher analyzed all of the data in finding item. 
A. Findings 
1. Students’ Reading Attitude Based On Questionnaire  
The following table showed the scores that students (20 respondents) gained 
from the reading attitude questionnaire.  
Table 4.1 
Classification of frequency and percentage score of students’ reading attitude 
No.  Classification  Score  Frequency  Percentage  
1. Low  0-49 1 5% 
2. Average 50-69 16 80% 
3. High  70-80 3 15% 
Total 20 100% 
 
Table 4.1 showed the rate percentage score of the reading attitude of the 
students, there was 3 (15%) students obtained high score. The rest of the students 
obtained average and low score.  
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2. Students’ Reading Comprehension Based On the Reading Test 
The following table showed the scores that students (20 respondents) gained 
from the reading test. 
Table 4.2 
Classification of frequency and percentage  score of students’ reading 
comprehension 
No.  Classification  Score  Frequency  Percentage  
1. Low  0-50 3 15% 
2. Average 51-79 12 60% 
3. High  80-100 5 25% 
Total 20 100% 
 
Table 4.2 showed the rate percentage score of the reading comprehension of 
the students. There was only 5 (25%) student who obtained the high score and most 
of the rest of the students obtained the average score.  
3. The regression Equation to measure the effect of reading attitude 
through reading comprehension 
Formula: Y = a+bX. The researcher found the coefficient a is 33,14 
(a=33,14) and the coefficient b is 0,60 (b=0,60). So the complete formula will be 
Y=33,14+0,60X, where a and b are regression coefficients, X and Y are the 
research variables. 
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4. The Correlation Between Reading Attitude and Reading Comprehension 
Using Pearson Product Moment 
Table 4.3 
Summary ofPearson‘r’Analysisofthe Relationshipbetween 
Students’ReadingAttitudesandtheirReadingComprehensionPerformance 
Variables No  Mean Critical ‘r’ value Decision  
Reading attitude 20 15.39 0.813 S 
Reading 
comprehension 
20 15.84   
S= Significant 
Table4.3showsthat thecalculatedr-valueis0.813.Itmeans there is any 
significant correlation between reading attitude and reading comprehension.  
5. Hypothesis test 
There are two hypothesises in this research, they are: 
Ha: There is a significant effect of students’ reading attitude on students’ reading  
comprehension achievement. 
H0: There is no significant effect of students’ reading attitude on students’ reading  
comprehension achievement. 
The researcher have measured the tobserve = 0,056 and ttable= 4,41 in the 
probability (α) = 0,05. Based on the findings, the ttableis higher than thetobserve 
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(4,41 0,0056) and as the result, Hawas rejected and H0was accepted. There was no 
significant effect of students’ reading attitude on students’ reading comprehension 
achievement. 
B. Discussion 
This study tried to find out the effect of reading attitude through reading  
comprehension among the 3
th
 semester English Education Department of State 
Islamic University of Alauddin Makassar. The result found  that most of students had 
positive attitude toward reading. Then, the students with  positive attitude gained 
higher scores on reading test than the students with negative attitude. The positive 
feelings toward reading may influence their decision to approach reading.  
This study is in line with Partin & Gillespie which concluded that a positive 
attitude toward reading is one of the strongest correlates of reading achievement. The 
result also support what Brown (2000) stated that positive attitude toward one 
language will lead to an integrative orientation to learn it; in a context of a desire to 
understand and empathize with it. 
Positive attitude toward reading motivate the learners to understand and 
empathize with reading activity, but this is contra with the outcome of the studies of 
scholars of reading attitude like Unoh(1983), Tunde(2015), Pamuji(2015) and 
Lawal(2008) who reported  that most students at the different levels of education have 
negative attitude towards reading. 
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Secondly, the study showed that the correlation between reading attitude and 
reading comprehension was significantly correlated. The ‘r’ value was 0,813 which 
almost reach the perfect correlation (1).The other findings, although reading attitude 
was positive moderately correlated to reading comprehension. 
Moreover, research conducted by Lukhele(2013) showed that there was no 
correlation between reading attitude and reading ability university students in 
Swaziland. The research result may also support the concept that positive feeling or 
attitude does not automatically bring success in reading proficiency. 
Kush(2005)explains that reading attitudes develop through repeated successes and 
failure in reading experience overtime; and only after repeated failure attitude and 
achievement become closely linked insane and Zain( 2011). 
On the other hand, the study showed that the contribution of reading 
attitude was only 0,60% to reading comprehension; the rest was affected by 
other variables. This result found as many students who have negative attitude 
also can get the high reading comprehension.  
As the matter of that, more positive the learner’s attitude had; more proficient 
the reading comprehension got. This result supported previous study by Brown 
(2000) that second language learners received benefit from positive attitude and that 
negative attitudes may lead to decreased motivation and, in all likelihood, because of 
decreased input and interaction, to unsuccessful attainment of proficiency. 
37 
 
 
On the other words, positive feelings toward reading are developed through 
success and failure in reading experience for long time. This, at the same time, does 
not automatically bring proficiency and comprehension in reading among students. 
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 CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusions 
Based on the discussion in the previous chapter, the researcher would like to 
conclude that: 
1. T h e  students have positive attitude towards reading and so they were 
performing well in reading comprehension. The  performance  level  of  
the  students  in  reading  comprehension  was  average.  
2. The reading attitude contributed 0,60% to students’ reading 
comprehension, and the rest 99,40% is contributed by any other variables. 
3. Reading attitude correlated significantly both positively and highly with 
reading comprehension performance of the students. 
B. Suggestions 
Based on the conclusion, the researcher presents some suggestions as 
follows: 
1. The researcher suggests the teacher to use technology for reading. It will 
encourage the students to explore the process in an alternative medium 
other than conventional books. This technology- based reading will 
motivate them to read more as the students, who are digital-natives, are 
keen to use computers or mobile phones as medium for learning.  
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By increasing their motivation to read, the students will be reading more, 
which will lead to improvement in their language proficiency. 
2. The suggestion for the next researcher who is interested in this topic to 
conduct a research in bigger scale. The study needs to be conducted for 
more reliable results, and with the inclusion of more variables such as 
family background,  reading  exposure  and  availability  of  reading  
materials,  and  variables  that  are  related specifically with reading in the 
digital environment. Future studies should focus more on how reading 
can actually take place using computers and digital devices. 
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APPENDIX I 
Score of Students’ Reading Attitude and Reading Comprehension 
NO 
Reading 
Attitude  
Average of 
RA (X) 
RC (Y) XY
 
X
2 
Y
2 
1 77 0.96 97 93.12 0.92 7225 
2 76 0.95 95 90.25 0.90 6889 
3 72 0.9 89 89 0.81 6241 
4 69 0.86 87 74.82 0.74 7921 
5 67 0.84 85 71.4 0.71 9025 
6 65 0.81 84 86.04 0.65 9409 
7 65 0.81 83 67.23 0.65 7569 
8 64 0.8 80 64 0.64 6400 
9 64 0.8 79 63.2 0.64 7056 
10 63 0.79 79 62.41 0.62 6241 
11 62 0.78 79 61.62 0.60 5329 
12 58 0.73 77 56.21 0.53 5625 
13 58 0.73 75 54.75 0.53 5929 
14 57 0.71 75 53.25 0.50 6241 
15 57 0.71 73 51.83 0.50 5625 
16 57 0.71 73 51.83 0.50 4489 
17 56 0.7 73 51.1 0.49 4900 
18 53 0.66 72 47.52 0.44 4225 
19 50 0.6 70 42 0.36 5184 
20 43 0.54 65 35.1 0.29 5329 
Total Score 1233 15.39 1584 1266.68 12.64 129856 
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APPENDIX II 
Regression Linear Equation 
1. Regression Equation 
 
Y= a+bX 
a =  
(  )(   ) (  )(   )
  (   ) (   )
 
b = 
  (   )  (  )(  ) 
  (   ) (   ) 
 
 a =  
(  )(   ) (  )(   )
  (   ) (   )
 
   = 
(    )(     ) – (    )(       )
   (     ) (     ) 
 
   = 
(        ) (       )
             
 
   = 
     
     
 
a = 33,14 
 
 b = 
  (   )  (  )(  ) 
  (   ) (   ) 
 
   = 
  (       ) (     )(    )
  (     ) (    ) 
 
   = 
                 
           
 
   = 
      
     
 
b = 0,60 
 Y = a+bX 
 Y  = 33,14 + 0,60X 
2. Sum of XY square 
SS XY =     
(  )(  )
 
 
  = 1.266,68 - 
(    )(    )
  
 
  = 1.266,68 – 1.218,88 
  = 47,8 
 
3. Sum of total square 
SStot  =      
(  )
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 = 129.856 - 
     
  
 
 = 129.856 – 125.452,8 
 = 4.403,2 
 
4. Sum of regression square 
SSreg = b (SS XY) 
 = 0,60 (47,8)  
 = 28,68 
 
5. Sum of residue square 
SSres  = SStot - SSres 
 = 4.403,2 – 28,68 
 = 4.372,52 
 
6. tobserve = 
       
      (     )
 
= 
       
        (      )
 
= 
     
     
 
= 0,056 
 
7. ttable  = df1 = k-1 
         =2-1= 1 
   df2 = n – 2 
        = 20-2 = 18 
(0,05;1;18) 
 ttable = 4,41 
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APPENDIX III 
Correlation of Reading Attitude and Reading Comprehension 
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    = 0,813 
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APPENDIX I 
 
 
5 
Flavors 
Story By: Andrew 
Frinkle 
 
 
Henry  was  always  thinking about eating.  He  was  hungry,  and  he  liked  to  cook.  It 
occurred to him that most things that were good seemed to be a combination of flavors. Like, 
chocolate was good, but mixed with raisins and peanuts, it became great! Or, pineapple went 
great with pizza, because the sweetness worked well with the saltiness. 
He thought for a while, and came up with 5 basic flavors that everything had. He came 
up with: salty, sweet, sour, spicy, and savory. They were the 5 S’s that he tried to get in every 
meal. It took a  while  to  come up with  this  list, and  then he  made a  list of  his  favorite 
ingredients for each flavor. 
Salty was easy, because he liked salty foods. Chips and snacks were often salty. Cheese 
and meats were usually salty, too. 
Sour was a bit harder, because he didn’t like sour stuff a lot. He liked lemons and limes 
in lemonade and limeade, but not a lot more. Sour candies were good sometimes, and so were 
grapefruits. Sour was a harder flavor to like. 
Spicy was pretty fun. He loved eating hot sauce. He ate it on his eggs, on his pizza, and 
on his burgers. He threw pickled hot peppers on his sandwiches, too. The vinegar made them a 
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bit sour also, which helped him get his sour flavors. 
Sweet was really easy. Desserts were usually sweet, and he had no trouble with them. 
He could eat fruit all day, or sweet yogurts and puddings. Candy and chocolate were sweet, 
too. 
Savory was sort of a weird flavor to think about. It wasn’t something he often 
considered. It was usually the thing that made food smell so good and got your saliva going. It 
meant things like smoked cheeses, nuts, and garlic. They were the aroma makers that made a 
restaurant smell amazing. 
So  Henry  had  figured  out  all  of  his  flavors,  and  started 
combining them. On pizza, he had sweet pineapple, spicy hot peppers, 
salty sausage, and savory smoked cheeses. All he was really missing 
was sour, so he had some lemonade. For another meal, he had sweet 
and spicy honey chicken with crushed almonds and salty fried noodles. 
A wedge of lime crushed over the top gave him all the flavors! It really 
rounded out the meal and made things more delicious. 
 © HaveFunTeaching.com 
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5 
Flavors 
Story By: Andrew 
Frinkle 
Use the information in the story to answer the questions below. 
 
 
1. The word “it” in the line 13 refers to... 
2. The phrase “ pretty fun” in the line 13 means... 
3. What is the main idea of paragraph 1? 
4. What flavour does Henry like the most? 
5. Why does Henry like the sweet flavour than the salty one? 
6. What was Henry missing to in last paragraph? 
7. What flavour does Henry taste the first at the restaurant? 
8. What is the main idea of paragraph 2? 
9. Make one paragraph in order to summarize the passage above! 
10. What is the moral value we can learn from the text? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Reading Attitude Survey Scoring Sheet 
 
Student Name   
 
Teacher 
 
Grade Administration Date   
 
 
 
Scoring Guide 
4 points           Happiest Garfield 
3 points           Slightly smiling Garfield 
2 points           Mildly upset Garfield 
1 point            Very upset Garfield 
 
 
 
Recreational reading                                                        Academic reading 
1.            1.      
 
2.            2.      
 
3.            3.      
 
4.            4.      
 
5.            5.      
 
6.            6.      
 
7.            7.      
 
8.            8.      
 
9.            9.      
 
10.          10.    
 
Raw Score:    Raw Score:    
 
Full scale raw score . . . . . . . . . . .  (Recreational + Academic):    
 
Percentile ranks:  . . . . . . . . . . . . . . . . . . Recreational 
 
. . . . . . . . . . . . . . . . . .  Academic 
 
. . . . . . . . . . . . . . . . . .  Full scale 
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Survey designed by Dennis J. Kear, Wichita State Universi
 53 
APPENDIX VI 
DOCUMENTATION  
 
  
 
54 
 
 
 
 
 
55 
 
 
56 
 
 
57 
 
 
58 
 
 
59 
 
 
 
 
 
60 
 
 
 
 
 61 
 
CURRICULUM VITAE 
The writer, Fadilah Gessa, was born on May 12
th
, 
1996 in Labuan Bajo, Manggarai Barat, Nusa 
Tenggara Timur. She has four brothers and one sister. 
she is the last child of Gessa Aziz and Hawati. She 
started her Elementary school in 2002 at SDN Labuan 
Bajo 2, Kec. Manggarai Barat, and finished in 2008. 
Her Junior High School was at SMPN 1 Komodo and 
finished in 2011. Then she continued her study at SMAN 1 Komodo and 
graduated in 2014. At the same year, she was accepting as one of the students of 
English Education Department of Tarbiyah and Teaching Science Faculty at 
Alauddin State Islamic University of Makassar. 
